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Abstract 
This paper approaches the issue of teachers’ attitude towards the changes that are currently taking place in education. 
The aim of our study is to determine the relationship between teachers’ behaviour and attitude towards educational 
change. The theory on which this study is based regards teachers’ attitude towards educational change in correlation 
with personal commitment, efficiency and conservatism. The research included 400 subjects, all of them high school 
teachers. The results have attested that teachers’ attitude towards change is reflected in their demand for an improved 
teaching quality, as a result of the increasing efficiency in the educational act. 
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1. Introduction 
The issue of attitudes and attitude change is largely treated in specialized literature, being a constant 
concern of specialists in the field (psychologists, pedagogues); ever more interested in measuring these 
dimensions, all the more each of us is currently living in a space of suggestibility and all sorts of social 
influences, which are more or less spontaneous, diffuse or intentional. That is why we are tempted to 
adopt various attitudes, depending on our own experience or axiological system. In order to grasp the 
nature of attitudes or attitude change, it is crucial to clarify the main concepts involved in this analysis, 
viz. attitude, and attitude change. Seen as indispensable in psychology, attitude is defined as ”a mental and 
nervous state of preparation - crystallized on the basis of experience - exercising a directional or dynamic 
influence on the individual’s responses, towards all the objects he is related to” (Allport, 1981). Attitude 
predisposes to action, motivates (the conative aspect) only based on information in connection to the 
situation, event, object or person in question (the cognitive aspect) to be approved or disapproved of (the 
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affective aspect). Generally speaking, it is considered that attitudes are relatively stable, not being prone to 
change, due to the elements of an affective and axiological nature which endow them with durability. 
Also, most experts claim that the attitudes characterized by concurrent cognitive, affective and 
motivational aspects become much more resilient. Attitude change may be defined as a process of 
transformation, alteration or reorientation of the general attitudes of an individual or a group, by 
modifying the elements or rapports that favored their original formation. In this respect, Festinger (1957) 
considered that both attitude formation and change originate in social comparison. It allows the check-up 
of our vision of reality, and the situations commanding a strong consensus only reinforce our conviction 
that our thinking is right.  
Most research, either theoretical or experimental, evinced the difficulty in changing attitudes, as it 
requires a cognitive restructuring of the representations of change. Although they have been unable to 
identify a general theory of attitude change, psychologists have proposed a series of theoretical models 
attempting to explain, at least partially, the causes triggering the process of attitude change. For instance, 
the theory of cognitive dissonance (Festinger, L., 1957) stresses the importance of cognitive restructuring 
coming from the divergence between attitude and behavior. This divergence favors the occurrence of 
dissonance, more precisely a psychological state motivating the individuals in point of altering the 
cognitive register. Festinger considers that the source of this dissonance is exclusively internal, originating 
in the relation between two cognitions (knowledge, opinions, beliefs). When found in one of these 
situations, the individual is sure to experience an unpleasant state, which he will want to avoid, cancel or 
at least decrease. The more valuable the cognitions to the individual, the wider the dissonance. In order to 
decrease the dissonance, the subject may change his own behavior or a certain dissonant cognitive 
element, so that the two become consonant. This relation may be either dissonant or consonant. 
2. Experimental approach 
2.1. Objectives and hypotheses 
Although it is a quite novel and challenging issue, educational change proves to be more difficult to 
implement than previously expected, mainly due to its deep psychological ramifications. It operates not 
only at a legislative level, or of daily educational practices, but also at the level of mentalities. In this 
respect, change involves values; it presupposes overcoming prejudice, stereotypes, false representations, 
or any kind of fears. It aims at forming and activating attitude and prospective competences, developing 
school as an organization able to redefine its mission and development strategies.  
Owing  to  these  considerations,  the  present  study  focuses  on  the  attitudes  of  the  staff  towards  
educational change. In order to achieve this objective, an experimental research study was performed, 
starting from the following hypothesis: the teaching staff’s attitude towards change is correlated to the 
personal involvement, output and conservatism. 
2.2. Method (participants, instruments, procedure, data analysis, results) 
The study was based on methods such as the experiment, the questionnaire, statistical data processing. 
The research included 400 subjects, all of them high school teachers. The average duration of 
employment in the field of the teachers included in the study is 18.09 years, and the average age is 40.57.  
The following categories of variables were taken into account: a) the dependent variable: the attitude 
towards change in education (defined as individual predisposition, marked by cognitive-affective 
restructuring, related to the process of redefining quality in education); b) independent variables: the 
experimental circumstances, four levels: anti-change experimental group, pro-change experimental group, 
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anti-change control group, pro-change control group; the personal involvement factor (attitude dimension 
characterized by dynamism and action, requiring the orientation of efforts in view of optimizing 
communication, and organizational climate); the output factor (an attitude dimension referring to 
increasing the efficiency of activity and performance quality); the conservatism factor (the attitude 
dimension expressing the individuals’ preference/ tendency to maintain status-quo, without operating 
major changes). The longitudinal design of the research allowed the study of the phenomenon evolution 
and the assessment of the features of the same subject group at different time moments. The statistical 
operations used were: the frequency analysis to illustrate the composition of the subject group, the 
calculation of the average value for the “attitude towards change” variable, the alpha Cronbach 
consistency coefficient to ensure the validity of the quizzes used, the Pearson correlation coefficient to 
check on the correlation between the variables called attitude toward change, personal involvement, 
output and conservatism.  
In order to measure the attitude towards change in education, the Educational change attitude 
measurement scale was conceived. The instrument was pre-tested on a lot of 30 subjects, and as a result 
of the analysis of the items by the alpha Cronbach method, a number of 5 items were eliminated. In order 
to check the validity of the scale content, the expert method was used. The scale was handed to a number 
of 8 experts, graduates of the Faculty of Psychology and Education Sciences, with the request of 
assessing the degree to which the scale items measure the attitude of the teaching staff towards change in 
education. All items were seen as complying with this objective. To check the factorial validity, the 
factorial analysis method was applied, in order to reduce the scale items to a single factor. The results 
showed that when a single factor is extracted, the variance explained by this factor in the total variance of 
the items is 37.60 %. Therefore the proposed scale, considered as one-dimensional, has a relatively good 
factorial validity. The subjects obtaining high scores on this scale were characterized as having a pro-
change attitude as regards educational change. The check-up of the scale validity was performed by the 
internal consistency method, calculating the alpha Cronbach fidelity coefficient, which was   = 0.79. As 
a result the scale has a good fidelity.  
The statistical operations proved that the experimental circumstances variable exerts a main effect with 
statistical significance on the attitude towards change variable [F (3, 702.87) = 71.617, p < 0.001]. This 
result is due to the groups being initially selected on the basis of the scores in the attitude towards change 
variable, the pro-change group having a more positive attitude towards change as compared to the anti-
change group. The results of the Bonfferoni test show that: there are statistically significant differences 
between the pro-change and anti-change control groups (Bonfferoni t = 12.80, p < .001); there are 
statistically significant differences between the pro-change and anti-change experimental groups 
(Bonfferoni t = 4.05, p < .001); there are statistically significant differences between the pro-change 
control group and the anti-change experimental group (Bonfferoni t = 11.10, p < .001); there are 
statistically significant differences between the anti-change control group and the pro-change 
experimental group (Bonfferoni t = 8.69, p < .001) (so far the results are as expected, being due to the 
division into experimental groups); there are statistically significant differences between the pro-change 
control group and the pro-change experimental group (Bonfferoni t = 4.06, p < .001) (the result is due to 
the experimental manipulation of the pro-change control group); there are no statistically significant 
differences between the anti-change control group and the anti-change experimental group (Bonfferoni t = 
1.74, p = .494). However, these results are not very important and should be taken with caution, being 
mostly due to distributing subjects into experimental and control groups according to the initial pro- or 
anti-change attitude. Also, there is a statistically significant interaction effect of the experimental 
circumstances and testing moment variables on the attitude towards change variable [F (1.78, 355.43) = 
38.614, p < 0.001].  
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The attitude towards change in organizations was measured by means of The Questionnaire of attitude 
towards change, drawn up and standardized by Ticu Constantin (2004). The questionnaire comprises 32 
items, structured on 3 dimensions: personal involvement, output and conservatism. High scores for 
”personal involvement” factor were obtained by subjects considering that this dimension is poorly 
developed in the organization in question, and hence action should be taken to increase the degree of 
personal involvement. The alpha Cronbach coefficient thus obtained is   = 0.69. High scores for “output” 
factor were obtained by subjects considering that action should be taken to increase collective 
performance. The alpha Cronbach coefficient thus obtained is   = 0.77. High scores for “conservatism” 
factor were obtained by subjects who entertain revolutionary opinions in favor of changing the existing 
situation. The alpha Cronbach coefficient thus obtained is   = 0.64. The statistical analysis of the results 
confirms the fact that there are no statistically significant correlations between the attitude towards 
change variable, on the one hand, and the personal involvement and conservatism variables, on the other 
hand (Table 1). 
Table 1. The Pearson correlation coefficients between the attitude towards change and the personal involvement, output and 
conservatism variables 
Variables  1 2 3 4
1. Attitude towards change - 0.097* 0.139** 0.049* 
2. Personal involvement  - 0.722** 0.503** 
3. Output - 0.536** 
4. Conservatism  -
* p > 0.05; ** p < 0.01 
As a result, the individuals’ positive attitude towards change is reflected in their request to improve the 
quality of the didactic activity, through increasing the output of the educational act. Generally, the 
teaching staff has the tendency to assess themselves critically in the context of the school organization, 
requiring in this respect an output increase, in the sense of increasing the collective performance, the 
more efficient organization of the didactic activity at school level, attempting to achieve change through 
activating the values related to output and efficiency.  
3. Discussion and conclusions  
Although during the experimental research we followed control variables, compliance with scientific 
criteria of an experimental research, we are conscious of its limits. This limit aims the Educational change 
attitude measurement scale which has not been pre-tested at the same time with Questionnaire of attitude 
towards change. This would have ensured the external validity. But we have not proceed so because we 
have not followed the development of a standardized instrument and any generalization the results on 
other populations. We just intend only this instrument to have internal validity, to measure that variable 
for which it was designed. The attitudes expressed towards change in education were contradictory: on the 
one hand, admiration, acceptance, on the other, fear, dread, reluctance, rejection tendencies. Taking one 
side or the other may be explained by various variables, supported by different beliefs, experiences, 
prejudices connected to a process whose valences still remain insufficiently known.  
In order to overcome these deterrents, it is imperative to become aware that change in education 
represents a fundamental process of renewal of the mission and practices in the Romanian schools. 
Promoting education for change, as a building block of the curriculum, would appear as more than 
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necessary. It refers to the pupils, the teaching staff and parents alike, and aims at increasing their 
awareness in order to promote change. Education has to accept change and count on it, as it seems to be 
the only one able to fulfill the needs of the contemporary society, affected by a permanent mobility that 
may be translated by: exponential information accumulation, increased job dynamics on the labor market, 
ever higher level of technology, opportunities to exert competences in other environments than the 
national ones etc. 
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